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COURSE DESCRIPTION
Department Education Date September 15, 1969 
Name of Course Ed. 39 Special Problems in Education
Foreign Study Program in Comparative Education 
Comparative Survey of Educational Systems - Fall Term - ½ course 
Practicum - Winter Term - 3 course 
Research in Comparative Education - Spring Term - ½ course 
The major objectives of the Foreign Study Program in Comparative Education are: 
1. to provide an opportunity for fifteen students and one professor to spend a 
term abroad combining professional training with deep inter-cultural experiences; 
2. to provide through direct experience an opportunity to develop an understanding 
of the culture, history, economic conditions, community life, and to help de­
velop an understanding of other people, to help them understand us as a nation, 
and to help us see our own country in new perspective; 
3. to serve teachers who may wish to help meet pressing social needs and those who 
may wish to teach in urban poverty areas or in disadvantaged communities either 
here or abroad; 
4. to provide opportunities, under guidance and supervision, for the student to
develop and evaluate his competencies in the major area of teaching activity 
in the schools. Thus, giving him an opportunity: 
a. to appraise his basic personal qualifications for teaching; 
b. to apply and test his professional knowledge, skills, and understandings; 
c. to participate in and assume responsibility for teaching responsibilities 
in teaching; 
d. to have direct contact with examples of the major phases of the schools' 
operation; 
e. to develop both personal and professional competencies; 
f. to deepen his appreciation and understanding of the function of the schools 
in Sierra Leone; and 
g. to prepare him to meet the types of demands he will face as a beginning 
teacher. 
The rationale of the Foreign Study Program in Comparative Education: 
It is conceived that the participants will have a change of attitudes in the direc­
tion of aesthetic growth and appreciation. : It will give the means for the student 
to continue his life with a heightened awareness of himself, his world, and what­
ever understandings he gains can be applied throughout his life. He will expand 
his concept of education, social culture, inter-cultural relationships, and be of 
service to others. This experience will enable the participant to gain continuity 
of experience necessary for development of complex skills of planning and evalua­
ting; to gain depth of understanding of the teaching role; to gain insight into the 
contributions of persons involved in curriculum planning; and, to gain confidence 
in his development of leadership. 
2. 
The Foreign Study Program in Comparative Education is to be based upon the follow­
ing learning principles: 
1. The learning process is experiencing, doing, reacting, undergoing. Active 
participation by the learner. 
2. The learning process is dominated by a purpose or goal set by the learner, or 
accepted by him, and should lead to socially desirable results. 
3. The learning situation, to be of maximum value, must be realistic to the 
learner, meaningful, and take place within a rich and satisfying environment. 
4. The learning process occurs through a wide variety of experiences and subject 
matters which are unified around a core of purpose. 
5. The learner will persist through difficulties, obstacles, and unpleasant situ­
ations to the extent that he deems the objectives worthwhile. 
6. The learning process and achievement are materially affected by the level of 
aspiration set by the learner. Individuals need practice in setting realistic 
goals for themselves, goals neither so low as to elicit little effort, nor so 
high as to fore ordain failure. Realistic goal-setting leads to more satis­
factory improvement than unrealistic goal-setting. 
7. The learning process proceeds more effectively when the experiences, materials, 
and desired results are carefully adjusted to the maturity and background of 
experience of the learner. 
8. The learning process proceeds best when the learner can see results, has know­
ledge of his status and progress, when he achieves insight and understanding. 
That is, information about the nature of good performance, knowledge of his 
own mistakes, and knowledge of successful results. 
9. The learning process proceeds most effectively under that type of instructional 
guidance which stimulates without dominating or coercing; which provides for 
successes rather than too many failures; which encourages rather than discourages. 
10. The learning products are socially useful patterns of action, values, meanings, 
attitudes, appreciations, abilities, skills. 
11. The learning products accepted by the learners are those which satisfy a need, 
which are useful and meaningful to the learner. 
12. The learning products are incorporated into the learner's personality slowly 
and gradually in some instances, and with relative rapidity in others. The 
realness of the conditions under which the learning takes place and the readi-
ness of the learner contribute to integration. 
13. The learning products when properly achieved and integrated are complex and 
adaptable, not simple and static. 
14. Transfer to new tasks will be better if, in learning, the learner can discover 
relationships for himself, and if he has experience during learning of apply­
ing the principles within a variety of tasks. 
The Foreign Study Program in Comparative Education will differ from the traditional 
curriculum in its concentration on flexibility in its procedures and methods. 
There will be a balance in the teaching of methods and the analytical approach 
and time will be devoted to creative activities and independent research. Oppor­
tunity will be provided for exploration and discovery and individual or group 




Comparative Survey of Educational Systems 
This course is designed for prospective elementary and secondary teachers who 
have been selected to participate in the Sierra Leone practicum during the 
Winter Term. The major objectives of this course are: (1) to give the par­
ticipant a greater understanding of his own educational system and its problems 
as well as those of other countries; (2) to give him an understanding of the 
dangers and benefits of selective cultural borrowing; (3) to lead to deeper 
understanding of the processes of education, and enable him to formulate real­
istic theories with predictive value, and to introduce him to a scientific 
study of education. 
Methods and Procedure: Lecture and Discussion, Visiting Resource Persons, 
Individual and Group Study, and Research. 
Class Meetings: One, two-hour period per week for ten weeks. 
A. Introduction 
1. Scope and Principles of Comparative Education 
B. Comparative Survey of the General Features of Systems of Education in 
Selected Countries (Including Sierra Leone) 
C. Selection by the Student of One of the Following or Similar Types of Special 
Investigation: 
1. The Methodology of Comparative Education 
2. Area Studies 
3. Manpower and Planning Studies 
4. Cross-Cultural Study of Selected Aspects of Any School System, e.g. 
Legislation, School Organization, Elementary Education, Secondary 
Education, Teacher Training) etc. 
5. Historical and Sociological Study of a Selected National System. 
6. Systematic study of a Selected Problem Having Its Focus of Interest 
Within the School System, e.g. the Problems of reorganizing the 
Curriculum, the Problems of Reorganizing the Structure of the School 
System. 
7. Systematic Study in the Socio-Economic Context, e.g. the Problems 
Consequent Upon Processes of Rapid Industrialization, etc. 
8. Systematic Study of Problems in Education 
a. School Centered, e.g. the reform of curricula, examinations and 
selective devices, administrative control, etc. 
b. Resulting from Socio-Economic Changes, e.g. industrialization, 
urbanization, conflicts over control between church and state, 
or local and central authorities. 
c. Industrialized Problems, e.g. Europe, North America 
d. Problems in Developing Countries, e.g. Africa, Asia, Latin America 
e. School Failure 
f. Foreign Languages in the Primary School 





For major objectives of the Foreign Study Program in Comparative Education, 
see pages one and three 
Outline of Study in Sierra Leone 
29, 1970
December [crossed out] 30, 1969 [crossed out]Leave New Y rk 
January 1,1971 - Arrival at Lungi Airfield, Sierra Leone. 
The Fourah Bay College bus will transport the group to Fourah Bay College, 
University of Sierra Leone in Freetown. Balance of the day at leisure. 
Room and board for the week at Fourah Bay College. 
January 3, 1971 - 9:00 A.M. Fourah Bay bus availabl€ to transport group to the 
King Memorial Church in Freetown. 12:30 P.M. Return to Fourah Bay College. 
Remainder of the day at leisure. 
January 4-9, 1971 - Fourah Bay College campus tour - Fourah Bay College, oldest 
English-speaking University in West Africa, founded in 1827. City sight­
seeing, visit to Milton Margai Training College at Goderich, Freetown 
Teachers College, and planned visits to the primary and secondary schools 
in Freetown. This orientation and introduction to the Community and the 
educational system of Sierra Leone has been planned by the educational 
leaders of Sierra Leone. Time and dates will be supplied by the United 
Christian Council (UCC) upon arrival. Transportation by Fourah Bay College 
bus . 9,
January 1971 - Leave this morning for Moyamba and Njala University College. 
Accommodations for six students at Harford School for Girls at Moyamba. 
Transportation by the Harford School bus. Accommodations for nine students 
and the college supervisor at Njala University College, Njala. Transpor­
tation by the Njala University College bus. Balance of day at leisure. 
January 10, 1971 - Church services available on Harford campus. Njala University 
College bus available for transportation to Taiama for church services. 
Balance of day at leisure. 
January 11,1971 - Students at Harford School for Girls campus, Moyamba to be 
assigned to the Moyamba Boys Secondary School, Harford Girls School, and 
the EUB Primary School by the UCC. Students at Njala University College 
to be assigned by the UCC to the Njala Primary School, the Taiama Secondary 
School, and the Mano EUB Primary School. Transportation to the schools 
in Taiama and Mano and to the surrounding areas of interest to be provided 
by the Njala University College bus. 
January 11through March 11, 1971 - Monday through Thursday the students will 
work with the Sierra Leone teachers on a teacher-aid basis. Fridays 
available for library study, research work, and to visit some classes 
for teachers at Njala University College. Transportation for students from 
Moyamba to Njala and to the surrounding areas of interest to be provided by 
the Harford School bus. 
March 14,1971 - Depart for Lungi Airfield. Transportation by Harford Girls 
School bus and the Njala University College bus. 
Fly to Frankfort and Zurich. 
March 15-17I 7 Zurich. 
March 17Fly Zurich to Amsterdam to N.Y. 
5. 
The Role of the Participant 
The field study experiences are designed to help the participant bridge the 
gap between the experience of being a student and that of being a teacher. 
Since all of the experiences are focused on the participant, he has a special 
role to play in the process. The participant is an ambassador of good will 
representing Otterbein College while participating in the cooperating school 
in Sierra Leone. Part of his work is to develop desirable public relations 
with the principals, cooperating teachers, staff, pupils, and the community. 
The major role of the participant is to develop competency in guiding learning 
activities under the guidance of the cooperating teacher. The participant must 
recognize that his continued participation in these activities is to be based 
upon the contribution which he makes to the school. Among the things that are 
expected of him are the following: 
1. Reporting for all school appointments and duties on schedule. 
2. Placing school duties and responsibilities ahead of personal desires and 
accepting cheerfully all duties assigned him. 
3. Exemplify the attitudes and actions of a teacher - maintain a dignity 
necessary to gain respect of pupils. 
4. Conform to school regulations and policies and to local standards of behavior. 
5. Refrain from making unfavorable remarks about the College program, the coop­
erating school, and the community, except to proper officials. 
6. Safeguarding all personal and confidential information concerning the pupils 
and using it for professional purposes only. 
7. Planning all work and submitting plans to the cooperating teacher prior to 
the teaching of a class. 
8. Dress appropriately and in keeping with faculty standards. 
9. Follow rules of basic courtesy toward school principals, teachers, staff, and 
pupils, other school personnel, and members of the community. 
10. Cooperative at all times with principals, teachers, staff, and pupils, and 
appreciative for all services rendered in his behalf. 
11. Endeavor continuously to discover and correct shortcomings. 
12. Avoid all partiality and favoritism toward pupils. 
13. Attend professional meetings, and take an active part in extra-curricular 
activities. 
*14. Strive for professional and personal growth through continued study and 
effort. 
*Professional growth depends upon desirable personal attributes. In order to 
grow professionally, the participant is reminded to give attention to the follow­
ing: 
The participant must be receptive to suggestions and be willing to carry them out 
and show initiative in contributing his ideas. He must show respect for those 
with whom he works. He must always strive to broaden his knowledge and be well 
informed on current events, read professional literature in education and special 
fields, and acquaint himself with professional organizations. , He should be a 
member of the profession and act in all matters according to its code of ethics. 
He should be informed about the legal obligations of teachers. He should adapt 
behavior and practices to his situation and be guided by what is considered 
acceptable by his particular room, school, and community. He should participate 
in non-classroom school duties. He should practice sound principles of hygiene, 
good morals, be well-groomed and in good taste for the community. And he should 
display a democratic attitude toward all principals, teachers, pupils, and 
school personnel in his school. 
6. 
The Cooperating TeacherRole of the 
The cooperating teacher plays a fundamental role in the field study experience 
of the participant. He enables the participant to be accepted by the class and 
to feel at ease. He defines the role the participant is to play in the class. 
He determines which responsibilities are to be delegated to the participant and 
will decide when the participant is ready to assume them. 
Because the cooperating teacher is so important in the effectiveness of the field 
study experience, he must believe in the importance of the program and be willing 
and eager to participate in it, and must find both personal and professional sat­
isfactions in working with prospective teachers. The cooperating teacher under­
stands that he and the participant are professional co-workers who are expected 
to accept the responsibilities, opportunities, and privileges of the teaching 
profession. By treating the participant as a colleague from the very beginning, 
he helps the participant to develop confidence which is an essential ingredient 
for success in working with pupils. There are other important areas of respon­
sibility that need to be assumed by the cooperating teacher, among them are the 
following: 
1. Personal Relationships 
Establish and maintain friendly working relations with participant. Give 
participant a cordial welcome as a wanted co-worker. Share information -
interests, specialties, plans, schedules, etc. 
2. Classroom Orientation 
Prepare pupils for the participants arrival - when he arrives, introduce 
him to the class in a warm and friendly manner as a temporary member of the 
staff. Arrange a place for the participant and a place for his personal 
and professional materials. Prepare a seating plan of the class to help the 
participant become acquainted with the pupils. Explain the purposes of the 
various centers of the room. Acquaint him with the routine procedures of 
the class . Assist the participant in observing the facts of child growth 
and development and in identifying and applying the psychological principles 
to the teaching-learning situation. 
3. School Routine Orientation 
Explain the use and preparation of attendance forms, records, tests, reports, 
and others. Explain procedures used in ordering supplies, etc. Introduce 
participant to faculty and other school personnel. Familiarize him with 
school facilities and procedures, services, school system, and community. 
4. Instructional Planning 
Provide opportunities for observation of teaching, demonstrating various 
procedures and methods. Encourage interchange of participation in class 
discussion. Provide the participant with teacher's copies of the textbooks 
and supplementary materials used in class. Jointly agree on the learning 
activities the participant is to direct. Provide the participant an oppor­
tunity to participate in joint planning and evaluation of the effectiveness 
of the planning procedures. Plan periods of observing, assisting, and full 
responsibility for participant - give gradual induction into the pupil 
control responsibilities of a teacher. 
7. 
5. Promoting Professional Growth 
Give careful evaluation of the participant's work and make positive sugges­
tions toward solving his problems. Encourage the participant to use a wide 
variety of procedures and encourage him to develop new ideas. Plan activi­
ties following the Suggested Activities For The Experience.Fi ld Study 
Arrange a system of continuous and joint evaluation of the participant's 
work. Confer frequently with the college supervisor and supply information 
of the participant's progress. 
The Principal's Role 
The school principal's role in the field study experiences is of great importance. 
He has the key function in ensuring that the participant receives the maximum 
benefit from his experiences in the school. The principal has both the oppor­
tunity and the responsibility for creating a setting in which the field study 
program will function with effective and creative results. This involves a 
spirit of professional and mutual helpfulness. He welcomes the participants as 
new colleagues and will explain the program, organization, and school regulations, 
as well as the pedagogic philosophy underlying them. He further assists the 
program by: 
l. Preparing the Staff for the Field Study Program. 
Arranges a series of faculty meetings devoted to the study of the role of 
the cooperating teacher. Provides professional library materials to aid in 
this study and to assist the cooperating teacher. Encourages the best 
qualified teachers to serve as cooperating teachers. Assists cooperating 
teacher in arranging observations and special experiences for the participants. 
2. Assisting College Personnel 
Assists the college supervisor in becoming oriented to the school and provides 
him with information on school policies, procedures, and programs. Confers 
with the college supervisor to resolve problems as the need arises. Works 
with the college supervisor to improve the field study program. 
3. Assisting the Participant 
Welcomes participant in initial conference and orients him to the school. 
Explains the general policies and practices of the school. Introduces the 
participant to faculty and other school personnel as a temporary staff member. 
Involves participant in faculty meetings, socials, and school activities. 
Observes participant at work and confers with him periodically - keeps in­
formed of his progress. Protects the student against exploitation. Assures 
a wide and balanced program for participants. Provides for early use of 
participant's special talents, skills, and interests of educational value. 
The College Supervisor's Role 
The college supervisor is a member of the Otterbein College Education Department 
faculty who assumes responsibility for supervising the field study experiences 
of the teacher education students and of the cooperating teachers in areas relat­
ing to the students. The primary objective of the college supervisor is to 
assist in making the field study experiences as valuable as possible to the 
participants as well as to the cooperating teachers and the cooperating schools. 
The college supervisor will perform to some extent the following responsibilities: 
8. 
1. Serves as a Liaison Agent between the College and the Schools. Interprets 
the college program and details of the participants assignments are discussed. 
Cooperates with the principals in the orientation of the participants to the 
school and community, in planning effective field study experiences, and in 
studying and resolving problems related to the program. Provides the coop­
erating teacher personal information of the participant and the professional 
preparation the participant brings to the experience. Confers frequently 
with the cooperating teacher and assists him in guiding the participant. 
2. Guiding and Supervision of Participants 
Becomes acquainted with the personal, social, and educational qualifications 
of the participants he is to supervise. Conducts orientation and planning 
conferences for participants prior to the beginning of the field study ex­
perience. Visits each classroom at least every other week to secure ac 
appraisal of the participant's competence as a prospective teacher. Confers 
with each participant after each observation, makes constructive suggestions, 
and assists him in developing self-evaluation. Confers ,jointly and individ­
ually with the cooperating teacher and participant concerning the partici­
pant's progress. Counsels with individual participants concerning personal 
and professional problems. Holds seminars as may be scheduled concerning 
special problems related to the field study experience. Assists the partici­
pant in the selection, use, and evaluation of appropriate classroom materials . 
Reviews the records and materials of the participants. Works with the coop­
erating teacher in the continuous and final evaluation of the participant's 
work. Collects and interprets all evaluative information and determines the 
participant's final grade. Holds a final conference with each participant 
and writes a recommendation for the College Teacher Placement Office. 
Suggested Activities For The Field Study Experience 
1. Initial Activities 
Studying the community, its resources and characteristics, in relation to 
the school. Getting acquainted with the entire school and its facilities, 
teaching staff, and other persons who serve the school. Opportunity to 
observe in every class in the building - observing the pupils and their devel­
opment, the methods of instruction, the curriculum, and the problems of direct­
ing learning. Assisting the principal and teachers with routine duties and 
extra-curricular activities. Becoming familiar with the regular activities 
and responsibilities of the cooperating teacher. 
2. Assisting With Teaching Activities 
Collection and distribution of materials for teacher and pupils in the 
classroom. Putting instructional materials on the bulletin board. Putting 
assignments, announcements, or points made in discussion on the chalkboard. 
Helping in preparing, giving, and scoring tests. Individual work with 
pupils who need help in study procedures. Assisting pupils who have been 
absent. Managing the tape recording of an activity. Operating projector or 
other aid. Reading a story to the class. Helping to plan classroom work -
individual, or group projects. Assuming routine responsibilities - taking roll, 
reading bulletins, recording grades, etc. Helping to develop units of work. 
Gradually assuming other classroom responsibility. Assuming full classroom 
responsibility only when participant has demonstrated his competence to assume 
this responsibility (careful planning with the help of the cooperating teacher 
is required). Carrying on efficient class work and preparing lesson plans. 
Note: These activities need to be adapted to the demonstrated general matur­
ity and skill of the participant. Not all students would be expected to par­
ticipate in all of these experiences but some participants will do many of 
these and others as opportunities arise. 
COURSE OUTLINE 
Spring Term 
Research in Comparative Education 
This course is designed for those students who have participated in the field 
study experiences in Sierra Leone. The immediate aims of this course are: 
(1) to evaluate the Foreign Study Program in Comparative Education; (2) to share 
the knowledge and understandings gained from the field study experience; and 
(3) to complete the selected areas of study and research in comparative education. 
Methods and Procedure: Seminar, Individual and Group Study and Research, 
Student Lectures. 
Class Meetings: One, two-hour period per week for ten weeks. 
A. Evaluation, Study, and Proposed Revision of the Foreign Study Program in 
Comparative Education 
B. Self-Evaluation 
C. Principles, Methods, Materials, and Problems Met in the Field Experience 
D. Preparation of Materials for Presentation 
E. Selected Areas of Study and Research in Comparative Education 
10. 
SELECTED BIBLIOGRAPHY 
BAUER, Peter T. and Basil S. Yamey. The Economics of Underdeveloped Countries. 
Chicago: University of Chicago Press, 1962. 
BEEBY, C. E. The Quality of Education in Developing Countries. Cambridge, Mass. 
Harvard University Press, 1966. 
BEREDAY, George Z. F. Comparative Method in Education. New York: Holt, 
Rinehart and Winston, Inc., 1964. 
BEREDAY, George Z. F., and Lauwerys, Joseph A., editors. The Education and 
Training of Teachers: The New York:Harcourt 
Brace, and World, 1963. 
BOHANNAN, Paul. Africa and Africans. New York: The Natural History Press,1964 
. African Outline: A General Introduction. New York: The 
Natural History Press, 1964. 
BUTTS, R. Freeman. American Education in International Development. New York: 
Harper and Row, Publishers, 1963. 
CLARKE, W.R. E. The Morning Star of Africa London: Macmillan & Co. Ltd. , 1964. 
COLEMAN, James S., and others. Equality of Educational Opportunity. U.S. De­
partment of Health, Education, and Welfare, Office of Education, 
OE-3800. Washington, D.C.: U.S. Government Printing Office, 1966. 
CONTON, William Farquhar. The African, a novel, 1960. 
CONTON, William Farquhar. WestAfrica in History. Vol. I & II, Revised Edition 
London: Allen and Unwin, 40 Museum St., London, WCL, 1964. 
COOMBS, Phillip H. The World Educational Crisis: A Systems Analysis. New 
York: Oxford University Press, 1968. 
DOOB, Leonard. Communication in Africa: A Search for Boundries New Haven: 
Yale University Press,1961. 
FAFUNWA, A. Babs. New Perspectives in African Education. London: Macmillan 
and Company Limited, Little Essex Street, London, W.C. 2. 
GUINERY, A. and J. G. Howells. Twenty West-African Maps ForCertificate 
Geography. London: Oxford University Press, Ely House, 37, Dover 
Street, London, W.l. 
HIRST, Elizabeth, and Issa Kamara. · Benga. London: University of London Press 
Ltd., St. Paul's House, Warwick Lane, London, E.C.4., 1958. 
HOULE, Cyril 0. and Charles A. Nelson. The University, TheCitizen, And World 
Affairs. Washington, D.C.: American Council on Education, 1956. 
HUNNICUTT, Clarence W., in Overseas Education. 
Y arbook of Education.
ed. America's Emerging Role 
Syracuse University School of Education, 1962. 
11. 
International Seminar on Inter-University Cooperation in West Africa. The 
WestIntellectual Community. Ibadan University Press,African Nigeria: 
1962. 
JACK, Elspeth. Africa-An Early History. London: Harrap, 182 High Holborn, 
London, W.C.l., 1968. 
KING, Edmund J . Other Schools and Ours: A Comparative Study for Today. Third 
Edition. New York: Holt, Rinehart and Winston, Inc., 1967. 
KLITGAARD, S. A. in West, London:Educational Books Central and East Africa. 
Harrap. 
KUP, Peter. A History of Sierra Leone,1400-1787, Cambridge University Press, 
1962. 
MEYER, Donald L. Educational Statistics. New York: Center for Applied 
Research in Education, Inc., 1967. 
MOEHLMAN, Arthur H. Comparative Educational Systems. Washington, D.C.: The 
Center for Applied Research in Education, Inc., 1963. 
MOORE, Wilbert E. Social Change. Englewood Cliffs, New Jersey: Prentice-Hall 
Inc., 1963. 
NICHOLOSON, Kenneth. isOur Life inin Sierra Leone. Edinburgh House Press,This is
1962. 
NOAH, Harold J. and Max A. Eckstein. Toward a Science of Comparative Education 
London: Collier-Macmillan Limited, 1969. 
OLIVER, Ronald, ed. DawnAfricanHistory, Second ed. London: OxfordTheof 
University Press. 
OLIVER, Ronald, ed. TheMiddle Age of African History. London: Oxford 
University Press. 
PARSONS, Robert J. Religion in an African Society: A Study of KonothePeople 
of Sierra Leone in its Social Environment ill!! Special Reference of the 
Function of Religion in That Society.Leiden, E. J. Brill, 1964. 
PEDLEY, F. The Pergamon GuideTheH. to Educational System in England and Wales. 
London: Pergamon Press, 1964. 
RELLER Theodore L. and Edgar L. Morphet. Comparative Educational A dministra­
tion. Englewood Cliffs: Prentice-Hall, 1962. 
ROBBINS, Glaydon Donaldson. Teacher Education and Professional Standards in 
England andWales. Columbus: Ohio State UniversityPress, 1963 
SPOLTON, Lewis. The Upper A Comparative Study. New York:Secondary School 
Pergamon Press, 1967. 
SUMNER, D. Sierra Leone:L. Education in Sierra Leone. Government of Sierra -
Leone, 1963. 
TAIWO, Oladele. An Introduction to West African Literature. Nelson & Sons 
Ltd., 1967. 
THOMAS, R. Murray, and Lester B. Sands, and Dale L. Brubaker. Strategies for 
Curriculum Change: Cases from 13 Nations. Scranton, Pennsylvania: 
International Textbook Company, 1968. 
12. 
THUT, I. N. and Don Adams. Educational Patternsin Contemporary Societies. 
New York: McGraw-Hill Book Co., 1964. 
UNITED NATIONS EDUCATIONAL, SCIENTIFIC, AND CULTURAL ORGANIZATION. Progress 
Report No. 2 for Permanent National Study Groups: UNESCO Pilot Project 
on New Paris:Approaches and Techniques in Biology Teaching in Africa. 
the Organization, 1967. 
UNITED NATIONS EDUCATIONAL, SCIENTIFIC, AND CULTURAL ORGANIZATION. Proposed 
Pilot Project on New Approaches and in Biology Teaching inTechniques 
Africa. Paris: the organization, 1966. 
U.S. Department of Education. andEducation for FreedomWorld Understanding. 
Washington, D.C.: United States Government Printing Office, 1962. 
WALKER, Audrey. Official Publications of Sierra Leone and Gambia. Library of 
Congress, 1963. 
WRIGHT, Eric. Behind the Lion Mountain: The Methodist Church in Sierra Leone 
1962.Today. London:Cargate Press, 
YASSIN, MOHAMMED. Tales from Sierra Leone. London: Oxford University Press,1967. 
PUBLICATIONS 
The following publications are published by the Publications Unit of the Teach­
ing Aids Branch, Department of Education and printed by the Government Printer, 
Sierra Leone. 
JOURNAL OF EDUCATION 
THE DEVELOPMENT PROGRAMME IN EDUCATION FOR SIERRA LEONE 1964-1970. 
ANNUAL REPORT 
THE PRIMARY TEACHER'S GUIDE 
HANDBOOK OF SUGGESTIONS FOR TEACHERS 1966. 
"GOING ABROAD"? A HANDBOOK FOR STUDENTS 
LISTS 
RECOMMENDED LIST OF BOOKS AND MATERIALS FOR USE IN PRIMARY SCHOOLS 
EDUCATIONAL AUTHORITIES IN SIERRA LEONE 
SECONDARY SCHOOLS, TRAINING COLLEGES, TECHNICAL INSTITUTES AND TRADE CENTRES 
RECENT BOOKS ABOUT SIERRA LEONE 
SIERRA LEONEAN AUTHORS 
The following publications are obtainable from the Ministry of information and 
Broadcasting, 21 East Street, Freetown, Sierra Leone, West Africa. 
PROGRESS IN SIERRA LEONE 
INVESTMENT OPPORTUNITIES IN SIERRA LEONE. . 
FOURAH BAY - UNIVERSITY COLLEGE OF SIERRA LEONE 
ACHIEVEMENTS IN SIERRA LEONE 
SIERRA LEONE - 100th STATE OF THE U.N. 
ALBERT MARGAI OF AFRICA 
SIERRA LEONE OFFERS OPPORTUNITIES FOR ENGINEERS 
SIERRA LEONE TODAY 
SIERRA LEONE TRADE JOURNAL (QUARTERLY) 
